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Alatapaxég AULTIOTIKOL DPACHATOG
(Autism Spectrum Disorders)eival [1]:

0 O avuTiouog,

0 To cvvdépopo Asperger Kai
0 O 6ilaxouteCe  avamTtullakeS  SlIATAPAXES

(PDD-NOS).



Ta aropa o1o ALTIOTIKO DACPA Eival PIA KOIVAVIKO
ELOAWTN opada SI0TI Exovyv SLokoAia [1]:

(1 OTNV ~ KOIVVIKOTTOINON  AOY®W  OLVOSWV
TTOORANUATWY,  OTIWG ~ AYXOG,  KATABAIYN,
EANEIUUATIKN TTOOOCOXN, ALTO-TEALHATIKN
CLUTTEQIPOPQ, KABwWC Kal ETTIOETIKN
OLUTTEQIPOPA,

~OTNV  ETTIKOIVAVIA KAl OLYKEKQIUEVA  OTNV
KAtavonon TV TTOOBECEWY, TV
OLVAICONUATWY KAl TNC TTPOOTITIKNG TV AAADV
AVOPWTTWY,

otnv  KaBnuepivy  diaficdon AOY®W  TNG
ALENHEVNG AVAYKNG YIA POLTIVA KAl AOYW TWV
SIATAPAXWY OTIC OLVNBEIEC LTTVOL KAl PAYNTOV.




H KAIVIK) €IKOVA TOU ALTIOUOL SIAPEQEl AOYW
2]

1 TNG dilapopoTrroinoNG oTn coRAPOTNTA TWV
OLUTTITOUATRV,

TNG ovvvoonEoTNTAac pe AEMY | ayxwdn
Siatapaxn,

TOL  EMTTESOL  YVWOTIKNG  IKAVOTNTAG
(EekivaovTaC aTTO OPIAKO SEIKTN ELPLIAC £WC
|IQ LYNAOTELO TOL PECOL OPOV),

NG vontikNG voTepnong (IQ below 70), n
OTTOIa LTTAPXElI O TTOCOOTO 50% oTa TTAISIA
UE AQLTIOUO.

]




To IQ utmmopEl va €ival N TTNYN ETEQOYEVEIAC
TV Alatapaxwv AuTioTikoL PaocpuaTtocg [3].
To yeyovoc auto oxeTideTal TOOO ME TNV
akpipeia otn SiIdyvwon 00O KAl PE TNV
OPYAVON KAl NV ETTITLXIC NG
OePATTELTIKNG AVTIMETWTTIONG [3].

ATOUO OTO (PACUA, HE MEYAALTELO TOUL
UEOOL OPOL IQ £xOLV XAUNAN TiSOCN OTNV
EoUNVEID TWV  OoLVAICBNUATWY  ATTO
KOIVWVIOAOYIKNG  TTAELPAC (emotional
identification), KaBwg kal oOTnN  AEKTIKN

epyagopevn uvnun [4].




H aloonueiadTn Siapopd PETAEL KOoIVAVIKOTTOINONG (TTOAL XaunAn) Kal
Emkoiveoviag - KaBnuepiviG Alaicoonc (UETPIES) eival 1oxLpn evoeeiEn
ATOUWY OTO ALTIOTIKO Paoua [5].
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Ol AAYOQIOUOI UNXAVIKNG
uaBnonc (Data-driven machine
learning) UTTOPOLV VO
EVIOXOOOLV TNV IKAVOTNTA VO
SIOKPIVOLYUE TA  ATOPA  OTO
ALTIOTIKO Daopa [3].
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Theoretical Frameworks for Giftedness

There are many theoretical conceptions of giftedness. Those of Francoys Gagné and Joseph Renzulli are two of the most prominent. Others include Robert
Sternberg's Theory of Successful Intelligence and Howard Gardner's Theory of Multiple Intelligences.

Gagné: The Differentiated Model of Giftedness and Talent proposes a clear distinction between giftedness and talent. In his model, the term giftedness
designates the possession and use of untrained and spontaneously expressed natural abilities (called aptitudes or gifts) in at least one ability domain to a
degree that places a child among the top 10% of his or her age peers. By contrast, the term talent designates the superior mastery of systematically developed
abilities (or skills) and knowledge in at least one field of human activity to a degree that places a child's achievement within the upper 10% of age-peers who
are active in that field or fields. His model presents five aptitude domains: intellectual, creative, socioaffective, sensorimotor and "others” (e.g. extrasensory
perception). These natural abilities, which have a clear genetic substratum, can be observed in every task children are confronted with in the course of their
schooling.

(Gagné, F. (1985). Giftedness and talent: Reexamining a reexamination of the definitions. Gifted Child Quarterly, 29,103-112.)

Renzulli: Gifted behavior occurs when there is an interaction among three basic clusters of human traits: above-average general and/or specific abilities, high
levels of task commitment (motivation), and high levels of creativity. Gifted and talented children are those who possess or are capable of developing this
composite of traits and applying them to any potentially valuable area of human performance. As noted in the Schoolwide Enrichment Model, gifted behaviors
can be found "in certain people (not all people), at certain times (not all the time), and under certain circumstances (not all circumstances)”

(Renzulli, J. S. (1978). What makes giftedness? Re-examining a definition. Phi Delta Kappa, 60,180-181.)
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Ta YVOTIKA KAl  OCOLUTTEQIPOPIOTIKO
XOPAKTNEIOTIKA  TWV  XOQIOHUATIKGV
UaBNTWV & pABNTPIRY, Ol  OTIoIOl
SIAYIYVWOKOVTAl VA PPICKOVTAl HECO

oTo ALTIOTIKO DAocua, eival povadika.
[6].

ETTouévadg, ta aropa auta xpealoval
uia  eEaToIKELUEVN  A&IOAOYNON  ME
OKOTTIO TOV TTPOOCSIOPIOUO TWV EISIKWV
EKTTAISEVLTIKAV TOLC AVAYKWV [6].




Case Study [2]:

O Paul cival 21 €TV & SIATTOETTEl OTOV TOMED TWV
MaBnuaTiKwy Kal TNS NMANPOPOPIKNC.

TO TAAEVIO TOUL EYIVE QVTIANTITO ATTO  &vav
EKTTAIGELTIKO €1I6IKNC aywyNng otnv MNpowTtopabuia
Taidevon. ‘OuwWS, AOY® TNC XAUNANG TTISOONC
TOL OTOV YPATITO AOYO O Paul dev Bewpnbnke
XOPIOUATIKO OTOHO O€ TTOWTN pAaon,.

O ekTTaAISELTIKOG TNG TAENC ToL N&epe OTI © Paul
NTAV XAPIOUATIKOC Kal €m{NTOLOE VA YiVEl ALTO
AVTIANTITO €LPEWC.



Case Study [2]:

O Paul ETTESEIKVLE  AOLVNBIOTEC
OLUTTEQIPOPEC  TIOL  TOV  KOATOLOAV
uGKpld ATTO TOULC Guvoun)\iKoug TOU,
OTTWC NTAV O TEOTIOC VTUO’IUCITOQ N
EANEIWPN BAELATIKNG ETTAPNG N
evOIAEOOVTOC VIO TOLC GAAANOLG, TO
EVTOVO eVOIA(EPOV TOL YIA TA TTAIXVISIO
otov H/Y, kaBwc kal n avoTtnpn
TTOOOKOAANOCH TOL C€ HUiA POLTIVA.




Case Study [2]:

Touv 60BNKe N evkalpia va Aa&ioAoynBel TOOO WG TTPOC
TN XAPIOHATIKOTNTA TOL OCO KAl WC TIPOC TIC
SLOKOAIEC TTOL QAVTIUETATTI(E PE ATTWTEQO OKOTTO VO
evioxLoel Ta duvaTta TOL CNUEIA KAl va SIAXEIPIOTE TIC
advvaieg Tov.

IoTOPIa TOL Paul katadeikvLel TNV AvVAYKN YIC
EVNUEQLON TWV ETTAYYEAUATIOV TTOL ACXOAOLVTAI WE
TNV  EKTTAISELON, KABWC KAl TWV  YOVEWV KAl
HaBNTWV/UaBNTPIY G OXEoNn WE TIC SLVATOTNTEC YIA
AvatToén TWV  XAPIOUATIKWY TTAISIV  TTOL  EXOLV
SIAYVWOTEN Ye AIATAPAxXeC ALTIOTIKOL PACUATOC.




Touutrepaopara [2]:

0 H ownAn &iavonTikn  IKAvOTNTA  TOL
ATOUOL MTTOPEI VA  €EI00PPOTINCEl  TIC
SLOKOAIEC TOV.

0 Mia pabnoiakn  SuokoAia 1 &dikn
EKTTAISELTIKN AvVAYKN TTOL Sev
QVTIUETWTTIOTEl PTTOQEI VA ETTIOKIACEl TN
XOPIOUATIKOTNTA TOL ATOMOV.

0 H emokiaon TNC XAPIOUATIKOTNTAC ATTO TN
SlaTapaxn agopd OTn MdETPNON TNG
vonuoouvng, n OTIoia  PTToPEl  va
afloAoynBel WG YETPIA.




Tuutrepaocpara [2]:

IV eV AVTILETWTTIOTOLY Ol SLOKOAIEG, TA XAPIOUATA
TOL ATOHPOL WTTOPEl VA NV AVATITLX oLV Kal eqQv 1A
XOPIoUATA TOL ATOPOL &gV AIOTTOINBOLY UTTOPEl VA
TTOOKANBE AYXOG TTOL Ba ETMOEIVWOEl TIG CLUTTEQIPOPES
TTOL  ovvdéeovTal e TIC  AlQTAPAXEC  ALTIOTIKOUL
DdACPATOC.

ETTOMEVG, pia TTOALTTAPAYOVTIKN TTIPOCEYYION ASIOAOYNONG
TOK ATOPOL ALTOL Eival ATTAPAITNTN WOTE VA EVTOTIICTOLY TO
VATA TOL ONMEIA 0& CLVOLACHO UE TA TTPOCWTTIKA TOL
APAKTNEIOTIKA, OTIWG TO KOIVGVIKO Kal TTONTIOTIKO TOUL
LTTOPABPO, GAAAG KAl TV KOIVWVIKN  TOL  TALTOTNTA.
ATIOTEPOG OKOTIOG eival O TTPOTSIOPICUOG TWYV EISIKGV
EKTTAISELTIKWY  TOLG  AVAYKWV  WAOTE VA  TOXOLV

£CATOUIKELUEVNG LTTOOTNEIENG [6].
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